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Land
Acknowledgemen

t

It is an honour to be on the ancestral Lenape homelands. |
honor the past, present, and future contributions of the
Lenape peoples. | strongly believe in the importance of

raising awareness of the exclusion and erasure of
Indigenous nations and that we need to be committed to
continuing our learning on this important history of
Indigenous peoples.

https://vimeo.com/5997742957embedded=true&source=

vimeo logo&owner=137002521



https://vimeo.com/599774295?embedded=true&source=vimeo_logo&owner=137002521
https://vimeo.com/599774295?embedded=true&source=vimeo_logo&owner=137002521

Please introduce yourself, round circle, using traditional
Indigenous protocol, which is:

Start Your Class at the beginning of the term with a Land

Acknowledgment and doing this exercise
1.Acknowledgement of Traditional Territory

2.Your Name (Traditional if applicable, and English)

I N t ro d U Ct | ons 3.Where your family is from(Nation, Community, Clan or
Grandparents)

4.Learning Expectations

Consider taking a moment to discover whose traditional

territory you are on through using resources like
https://www.whose.land/en/

www.native-land.ca.



David’s passion
in bringing

change to
education




Truth &
Reconciliation

Commission of
Canada: Background

[l For over 150 years, residential schools operated in
Canada.

[] Over 150,000 children attended these schools.

[| Often underfunded and overcrowded, these schools
were used as a tool of assimilation by the Canadian
state and churches.

[l Thousands of students suffered physical and sexual
abuse. All suffered from loneliness and a longing to be
home with their families.

[l The damages inflicted by these schools continue to this
day.



= This course invites students to engage in the process of
_ advancing reconciliation between Indigenous and
non-Indigenous peoples in Canada.

= Engaging with the work and teachings of Elders,

INTS 345 Indigenous scholars, cultural experts, and Indigenous
communities, students will examine the process of
ReconCil!ation in reconciliation within the context of past and ongoing
Action processes of settler colonialism, including residential

schools and genocide committed against Indigenous
people.




On successful completion of this course, students will be able to
do the following:

1. Explain the purpose and significance of the Truth and
Reconciliation Commission of Canada.

2. Apply appropriate protocols required for conducting
COURSE STUDENT community-engaged research with Indigenous elders, leaders,
LEARNING OUTCOMES and community members.

Reco.nullatlon In 3. Critically evaluate efforts at reconciliation in Canada in their
Action course historical, political, cultural, and legal contexts.

4. Envision and advocate for reconciliation between Indigenous

and non-Indigenous peoples in Canada.

5. Touch upon International reconciliation



Students who complete this Experiential course will be able to do the
following:

1. Critically reflect on their progress and development in the context of the
course and assess the utility of the acquired knowledge, skills, and values
in the learner’s personal, academic, or professional trajectory.

2.  Apply the skills and knowledge of a given discipline or professional
context, including working collaboratively in both leadership and team

COURSE STUDENT roles.

Students who complete this Self and Society course will be able to do the
following:

LEARNING
OUTCOMES

1. Assess and evaluate individual and collective responsibilities within a
diverse and interconnected global society.

2. Analyze the impacts of colonialism and racism on Indigenous peoples.

3. Synthesize a range of differing community perspectives on ethics and
justice and explain how these perspectives can inform structural change.

4. Generate strategies for reconciling Indigenous and Canadian relations.



Building relationships,
demonstrating care,

decolonization, and
Indigenizing your
courses




Elder Ernie
George

https://capub50.capilanou.ca/project/the-inlet/



https://capu50.capilanou.ca/project/the-inlet/

Family and

community
connections




Example of

Indigenizing
curriculum

Apply the skills and knowledge of a given discipline or
professional context, including working collaboratively in
both leadership and team roles. Students who complete
this Self and Society course will be able to do the following:

Assess and evaluate individual and collective
responsibilities within a diverse and interconnected global
society.

Analyse the impacts of colonialism and racism on
Indigenous peoples.

Synthesize a range of differing community perspectives on
ethics and justice and explain how these perspectives can
inform structural change.

Generate strategies for reconciling Indigenous and
Canadian relations



Culturally Responsive Teaching is a pedagogy that
recognizes the importance of including students cultural
references in all aspects of learning (Ladson-Billings,
1994).

A pedagogy that acknowledges, responds to and
I N d |ge NOuUs celebrates fundamental cultures offers full, equitable
access to education for students from all cultures (Brown

Representatio University, 2020).

n | n Students need to see themselves reflected in the
C . I curriculum. There are many ways that this can be done, for
u r rl C u u m example: learning within the context of culture,

communicating high expectations, reshaping curriculum,

student-centered instruction, weaving culture into lecture
content, and using resources that reflect multiple cultures



Traditional
Education

The traditional Indigenous education system was based
upon an intergenerational transmission of knowledge,
both declarative and procedural. The education processes
within this system “were embedded in their social
institutions, both formal and informal, occurring over a
person’s lifetime”



Menta/

Individualized
Education Success Plans
course selection, guidance
through programs,
processes, procedures
& protocols.

Tra d it i O N a I Relevant Referrals to

& meaningful Learning icom:?yutf;;tsye:
univers

E d u Ca t i O n cultural connection; T
referrals to spiritual/ \GhG® UL programs;
cultural leaders. financial support;
advocacy.

Empathetic and
attentive listening, referrals
to university and community
based services; meaningful caring

relationsips with advisors

Emotional




Take some time at the beginning of every lecture or even
just at the start and end of the term to engage in a virtual

or in person Talking Circle. This can encourage dialogue,
respect, and building a community space that allows us to
open our hearts and connect within your class.

In a Circle, everyone’s contribution is equally important,

Host a Talking

C| rC I e welcomed to express themselves in a way that is

everyone listens to one another, participants are

comfortable to them, vulnerability is welcomed, and the
space created becomes safe and judgment-free. Every

Circle works towards building a stronger classroom
community and allows for instructors to get to know their
students on a more personal level



Traditional
Indigenous

Social Values &
Inter-connected
ness

Respect: This includes respect of self, our relationship
with others, the land, and animals.

Land: Indigenous peoples cultures, societies andways of
knowing are derived from a holistic relationship to the
land and it’s resources.

Shared Leadership: Sharing leadership that recognize
the equality of people.

Community Responsibility: Indigenous peoples are
deeply committed to their communities, whether a
distinct community or social affiliation.

Elders: Respected traditional knowledge keepers and
teachers, who have are particularly important for setting
out positive expectations to learners.



IVINng voice to
Indigenous

Elders and

Indigenous
Community
Members

Reconciliation begins with building relationships,
developing understanding, and allowing for
Indigenous Elders and community members to
collaborate on classroom initiatives or projects in the
community. It is important to give voice to Indigenous
Elders and Knowledge keepers.



Culturally Relevant
Programs, Information and

Services developed in
collaboration with
Indigenous Communities
and Organizations”

GOAL 1 Systemic change means that the public post-secondary
education system is relevant, responsive respectful and receptive
to Aboriginal learners and communities

GOAL 2 Community based delivery of programs is supported
through partnerships between public post-secondary institutions
and Aboriginal institutes and communities

GOAL 3 Financial barriers to accessing and completing
post-secondary education and training are reduced for Aboriginal
learners

GOAL 4 Aboriginal learners transition seamlessly from K-12 to
postsecondary education

GOAL 5 Continuous improvement is based on research,
data-tracking and sharing of leading practice



In closing...

One of the many things Elder Ernie shared with me over the years, it is
how we connect and interact with people that is most important thing in
this journey we are all on. This interaction and connection needs to be
done in a mutual and respectful manner. I will treasure the many teachings
he shared with not only me, but with students and colleagues.

—~—
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